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Abstract 

The starting point for this study is our interest in the broader scope of EE, specifically how it 

extends beyond the economic sphere. We consider EE to align with many of the precepts of 

critical pedagogy and a liberal humanist education in its focus on autonomy, individual 

freedom and empowerment/emancipation. In this study we aim to pursue this idea by exploring 

the extent to which entrepreneurship education develops in students a number of political 

attributes associated with emancipation: socio-political control, political interest, civic 

engagement and changes in political orientation. A pre/post-test design underpins our study 

whereby we deliver a survey to a cohort of Danish students at the start and end of a semester 

in which they take an entrepreneurship module. We believe our research will offer insights into 

a hitherto only minimally-explored aspect of EE, thereby providing some ground for further 

investigation.  

 

Research question: 

This study has developed from our interest in understanding the relationship between 

educational theory, specifically Critical Pedagogy, and EE. Initially we were trying to 

understand the implications of EE on empowerment and emancipation that included but also 

went beyond the economic dimension. However, because empowerment and/or emancipation 

are contingent on external circumstances much extant research has relied on self-report 

measures that could serve as proxies, e.g.: self-efficacy, autonomy beliefs, or locus of control. 

As these have been studied in quite some detail (albeit not directly being associated with 

politics) we expanded our search for measures that reflected a change at the level of the 

individual in terms of their political commitment, engagement and interest. We therefore, in 

our search for understanding the relationship between EE and non-economic form of 

emancipation, arrived at the following research question: 

What are political outcomes of entrepreneurship education at the level of the individual? 

Theoretical Framework: 

In recent years research in entrepreneurship has both increased in quality and diversity 

(Audretsch, 2012). Research in entrepreneurship education (EE) has likewise seen greater 

diversity as well as interest (Morris & Liguori, 2016; Rideout & Gray, 2013; Winkel, 2013). 

No longer are EE scholars content with outlining the ‘what’ of EE, questions are being raised 

about the ‘how’ and ‘for whom’ and also ‘for what purpose’ (Fayolle & Gailly, 2008; Lackéus, 

2015). As the benefits of being entrepreneurial in many spheres of life continue to be 

recognised (Gibb, 1993, 2011; Wiklund, Davidsson, Audretsch, & Karlsson, 2011), teaching 

entrepreneurship beyond its traditional remit of students in business/management/economics 

discipline, or beyond those who are keen to set up a new venture, has found much traction. We 



have witnessed a diversification beyond traditional, i.e. for-profit business start-up in EE, 

notably supporting individuals to display entrepreneurial behaviour within organisations (intra-

/corporate entrepreneurship), starting-up social enterprises or enterprises that benefit the 

natural environment (eco-entrepreneurship or green entrepreneurship).  

What we aim to do here is continue with the exploration of the purpose of EE. Education is 

never value-neutral (Soltis, 1968). Because politics and education continually intersect 

educational practice can never be objective or neutral (Rexhepi & Torres, 2011) and yet few 

studies grapple with the values and ideologies inherent in EE. We suggest that as scholars of 

EE we have been so engrossed with the ‘what’ and the ‘how’ that we largely ignored 

consideration of our values and potentially ideologies that underpin our practice of EE.  

Here we argue that EE aligns with many of the traditional precepts of an emancipatory 

education aligned with Critical Pedagogy whereby its implications extend far beyond the 

economic, indeed, where the economic is not even the primary focus. The closest we have 

come to discovering a not immediately entrepreneurship-related purpose of EE (as bizarre as 

this claim sounds) is provided by Lackéus (2015) who pointed to EE’s pedagogical potential, 

specifically its ability to motivate and engage learners, as well as its potential to stimulate deep 

learning. This is one of the few examples, to our knowledge, where EE outcomes are neither 

related to the economic (directly or indirectly), nor to the development of entrepreneurial skills 

and competencies (or an entrepreneurial mindset). This is where our paper departs from 

previous work as we explore the extent to which EE holds within it the seeds of a more 

humanist, critical pedagogy in a general sense, and more specifically the extent to which it 

develops a more politically engaged and politically interested individual.  

With regard to a critical pedagogy we refer here to Freire’s work (especially his seminal text: 

Pedagogy of the Oppressed). The parallels between Freire’s thinking and entrepreneurship 

education has begun to attract interest. Santos, Neumeyer, and Morris (2019) for example refer 

to his work in the exploration of the empowering function of EE in a poverty setting. Hägg et 

al.’s (2016) work revolves around Freire’s concept of praxis understood as the interplay 

between action and reflection and how education is about individualisation and socialisation. 

Crucially for the purposes of our paper, Hägg et al. (2016) relate the idea of praxis to the 

purpose of education. They mention education “as a means for democratization and the 

development of liberate free-thinking individuals” (Hägg  et al., 2016, p. 703) which they relate 

to the American progressive education movement, amonst whose adherents they include Freire. 

The notion of a liberate, free-thinking individual places this very clearly as much in the political 

domain, as it does the economic. This is the starting point for our study.  

 

Methodology: 

The methodology underpinning our study is one of a pre- and post-test survey (albeit not with 

a control group) with a cohort of students on an entrepreneurship programme at a university in 

Denmark.To date, fifty students completed the survey in September 2020 and the second 

survey will be administered in December 2020. We are measuring four constructs as follows: 

- Socio-political control (Chan & Mak, 2020) 

The Sociopolitical Control Scale measures participants’ beliefs about their ability in social 

and political systems. It consists of 17 items that assess two dimensions of sociopolitical 



control, including leadership competence (i.e., perceived ability to organize a group of 

people) and policy control (i.e., perceived ability to influence policy decisions in an 

organization or community). 

- Political interest (Prior & Bougher, 2018) 

Political interest is the “relatively enduring predisposition to reengage” with political content 

over time. 

- Civic engagement (Chan & Mak, 2020) 

The Active and Engaged Citizenship Scale is an integrated measure that assesses civic 

engagement (Zaff et al., 2010). 

- Political orientation (Oskarsson et al., 2015; van de Werfhorst, 2020) 

This question draws primarily on  Oskarsson et al. (2015) though to an extent also on van de 

Verfhorst’s (2020) measurement of political orientation. Questions here relate to government 

policy on: 

• Opinions on redistribution of wealth 

• Immigration policy opinions 

• Foreign policy attitudes 

 

The survey at timepoint 2 will also include some open-ended questions to try to help us 

strengthen claims of causality surrounding the impact of entrepreneurship education. 

Contributions to Entrepreneurship Research 

The main contribution we see in the study is its novelty, that is, not many other studies have 

looked at the implications of EE on the political dimension at the level of the individual. It also 

aligns with the focus of EE extending beyond traditional EE students. We believe the study 

will demonstrate the relevance of EE to students in universities more generally. Consequently, 

a number of further avenues for research could be envisaged as a result of our efforts: 

- Further testing/replication of our study in other scenarios including larger samples and 

the possible inclusion/identification of moderating and mediating variables (given our 

relatively small sample size we imagine it might be difficult determine intervening 

variables here) 

- Further work on the constructs we have adopted from political science literature. Ours 

is just a first step but one that others, including ourselves, may usefully build on.  

- Further conceptual work on the relationship between critical pedagogy and EE. This 

too has to date only received scant attention and yet we believe there is much merit in 

comparing and contrasting approaches to EE (sometimes tacit) with approaches in 

other fields, not least in relation to educational theory itself.  

We also believe that our study contributes to the body of knowledge accumulating on 

entrepreneurial ecosystems. Rather than just finding themselves in an environment, we believe 

the entrepreneur could play an active role in shaping their environment via political 

engagement. The extent to which entrepreneurs believe this to be the case, and possibly even 

engage in political activity could be of interest to the research community. Ultimately, our 



study supports the idea of the entrepreneur as an active shaper of the entrepreneurial ecosystem 

(Drakopoulou Dodd & Anderson, 2007). 

 

Implications for Entrepreneurship Education 

At a broad level, the proposed study offers entrepreneurship educators a fuller appreciation of 

the place of their subject within educational theory. It should help make sense of the ‘political 

potential’ inherent in EE and here parallels could be seen with Critical Pedagogy and associated 

education theory and movements.  This could then have implications for practice in, for 

example, the development of self-efficacy and autonomy leading to emancipation and 

empowerment (not solely economic empowerment but also political empowerment). We 

recognise EE takes place within an institutional setting (Brush, 2014) and so educators need to 

be aware of how their own values align (or not) with the institutional parameters that will, to 

an extent, bind them (Wraae & Walmsley, 2020). Although much EE focuses on business start-

up, we agree with Neck and Corbett (2018) that the skills and competencies developed as part 

of EE may lead to more productive lives. Here we extend the discussion of what this might 

mean into the political arena.  
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